



































































Abstract	 	 	 	 	 	 	 	 	 p2	
Contents	 	 	 	 	 	 	 	 	 p3	
List	of	Tables	 	 	 	 	 	 	 	 	 p8	
List	of	Figures	 	 	 	 	 	 	 	 			 p9	
Acknowledgements			 	 	 	 	 	 	 			 p10	
Author’s	Declaration	 	 	 	 	 	 	 	 p11	
1											Introduction	 p12	
2	 Literature	Review	and	Context	 	 	 	 	 		p17	
	 2.1		 Macro-level:	National	Policy	and	Context	 	 	 		p17	
	 	 2.1.1		 The	Educational	Landscape:	a	Retrospective	 	 		p17	
	 	 2.1.1.1	 Governance	Reforms	 	 	 	 	 		p17	
	 	 2.1.1.2	 Curriculum	and	Assessment	Redesign	 	 	 		p19	
	 	 2.1.1.3	 Accountability	Reforms	 	 	 	 	 		p20	
	 	 2.1.1.4	 English	Educational	Reform	in	an	International	Context	 		p21	
	
	 2.2	 Macro-level:	the	Context	of	Teaching	School	Alliances	 	 		p22	
	 	 2.2.1	 The	Context	of	Self-Improving	School	Systems	 	 		p22	
	 	 2.2.2	 The	Teaching	School	and	Teaching	School	Alliance	 		p24	
	 	 2.2.3	 The	Evolution	and	Roles	of	the	National	College	 	 		p25	
2.2.4	 The	Roles	of	National	Leaders	of	Education	and	Local	Leaders	of	
Education	 	 	 	 	 	 		p25	
	 	 2.2.5	 Advisers	and	Consultants:	a	Brief	Context	 	 		p26	
	 	 2.2.6	 The	Roles	of	Specialist	Leaders	of	Education	 	 		p28	
	 	 2.2.7	 The	Missing	Middle:	School	Commissioner	 	 		p30	
	
	 2.3	 Meso-level:	Organisational	Systems	and	Challenges	 	 p31	
	 4	
	 	 2.3.1	 The	Model	of	the	Teaching	School	Alliance	 	 p31	
	 	 2.3.2	 The	Regional	Picture	 	 	 	 	 p33	
	 	 2.3.3	 Partnership	Competencies	 	 	 	 p35	
	 	 2.3.4	 Recent	Research	on	Specialist	Leaders	in	Education	 p37	
	
	 2.4	 Case	Studies	of	System	Leadership	and	SISS	on	the	Global	Stage	 p39	
	 	 2.4.1	 Finland		 	 	 	 	 	 p39	
	 	 2.4.2	 Victoria,	Australia	 	 	 	 	 p40	
	
2.5	 Collaborative	Lessons	from	Other	Sectors	 	 	 p41	
	 	 2.5.1	 Lessons	Learned	from	System	Leadership	in	Healthcare	 p41	
	 	 2.5.2	 Lessons	learned	from	Partnerships	and	Alliances	in	Business	
	 	 	 	 	 	 	 	 	 	 p41	
	
2.6	 Micro-level:	Individual	Players	in	Educational	Partnerships	 p43	
	 	 2.6.1	 System	Leadership	Competencies	 	 	 p43	
	 	 2.6.2	 Resistance	to	Change	 	 	 	 	 p43	
	
2.7	 Summary	and	Research	Priorities	 	 	 	 p45	
	
3	 Research	Design	and	Methodology	 	 	 	 	 p46	
	 3.1		 Research	Design	 	 	 	 	 	 p46	
	 	 3.1.1	 Research	Questions	and	Rationale	 	 	 p46	
	 	 3.1.2	 Paradigms	and	Practicalities	 	 	 	 p47	
	 	 3.1.3	 Research	Design	 	 	 	 	 p48	
	
	 3.2	 Sampling	 	 	 	 	 	 	 p49	
	 	 3.2.1	 Sampling	Method	for	Selecting	Cases	 	 	 p50	
	 	 3.2.2	 Piloting		 	 	 	 	 	 p51	
	 	 3.2.3	 Sampling	Methods	for	Interviewees	 	 	 p52	
	
	 3.3	 Action	Research	and	Data	Collection	Methods	 	 	 p53	
	 	 3.3.1	 Collecting	Quantitative	Data	 	 	 	 p53	
	 	 3.3.2	 Collecting	Qualitative	Data	 	 	 	 p54	
	 5	
	 	
	 3.4	 Ethical	Considerations	 	 	 	 	 	 p55	
	
	 3.5	 Problems	Encountered	 	 	 	 	 	 p56	
	
	 3.6	 Collation	of	Data	 	 	 	 	 	 p58	
	 	 3.6.1		 Quantitative	Data	 	 	 	 	 p58	
	 	 3.6.2	 Qualitative	Data	 	 	 	 	 p59	
	
4	 Research	Findings:	Context	and	Deployment	Data	 	 	 p62	
	
	 4.1	 Contextual	Findings	 	 	 	 	 	 p62	
	
4.2	 Findings	from	Deployment	Data:	Meso-level	 	 	 p63	
	 	 4.2.1	 Frequency	of	SLE	Deployment	 	 	 	 p64	
	 	 4.2.2	 Targeting	Schools	in	Need	of	Support	 	 	 p65	
	 	 4.2.3	 Organisation,	Local	Politics	and	Funding		 	 p66	
	 	 4.2.4	 Alliance	Membership	and	Collaboration	with	Others	 p68	
	 	 4.2.5	 Phase	of	Client	Schools	 	 	 	 	 p69	
	 	 4.2.6	 Geographical	Factors	 	 	 	 	 p69	
	
	 4.3	 Findings	from	Deployment	Data:	Micro-level	 	 	 p77	
	 	 4.3.1	 Phase	and	Specialism	of	SLE	 	 	 	 p77	
	 	 4.3.2	 System	Leadership	Characteristics	 	 	 p80	
	 	
	 4.4	 Summary	 	 	 	 	 	 	 p80	
	
5	 Research	Findings	from	Interview	Data	 	 	 	 	 p81	
	 5.1	 Findings	from	Interview	Data:	Macro-level	 	 	 p81	
		
	 5.2	 Findings	from	Interview	Data:	Meso-level	 	 	 p84	
	 	 5.2.1	 Organisation,	Local	Politics	and	Funding		 	 p84	
	 	 5.2.2	 Alliance	Membership	and	Collaboration	with	Others	 p88	
	 	 5.2.3	 Phase	of	Client	Schools	 	 	 	 	 p92	
	 6	
	 	 5.2.4	 Geographical	Factors	 	 	 	 	 p92	
	 	 	
	 5.3	 Findings	from	Interview	Data:	Micro-level	 	 	 p93	
	 	 5.3.1	 Location,	Phase	and	Specialism	of	SLE	 	 	 p93	
	 	 5.3.2	 System	Leadership	Characteristics	 	 	 p94	
	
	 5.4	 Summary	 	 	 	 	 	 	 p96	
	
	
6	 Conclusions	and	Reflections	 	 	 	 	 	 p97	
	 6.1	 Macro-level	Conclusions	 	 	 	 	 p97	
	
	 6.2	 Meso-level	Conclusions		 	 	 	 	 p99	
	 	 6.2.1	 Frequency	of	SLE	Deployment	 	 	 	 p99	
	 	 6.2.2	 Targeting	Schools	in	Need	of	Support	 	 	 p99	
	 	 6.2.3	 Organisation,	Local	Politics	and	Funding		 	 p100	
	 	 6.2.4	 Alliance	Membership	and	Collaboration	with	Others	 p100	
	 	 6.2.5	 Phase	of	Client	Schools	 	 	 	 	 p101	
	 	 6.2.6	 Geographical	Factors	 	 	 	 	 p101	
	 	 	
	 6.3	 Micro-level	Conclusions		 	 	 	 	 p102	
	 	 6.3.1	 Phase	and	Specialism	of	SLE	 	 	 	 p102	
	 	 6.3.2	 System	Leadership	Characteristics	 	 	 p102	
	
	 6.4	 Reflections	and	Critique	of	Study	 	 	 	 p103	
	
	 6.5	 Recommendations	 	 	 	 	 	 p105	
	
	 Appendices	 	 	 	 	 	 	 	 p107	
	 Appendix	1:	SLE	Application	Form	with	selection	criteria		 	 p107	
	 Appendix	2:	Profiles	of	Context	and	Characteristics	of	Case	Study	TSAs	 p118	
	 Appendix	3:	Informed	Consent	Form	 	 	 	 	 p122	
Appendix	4:	Semi-structured	Interview	Schedules	 	 	 p123	
	
	 7	
Glossary	 	 	 	 	 	 	 	 	 p124	


















































I declare that this thesis is a presentation of original work and I am the sole author.  
This work has not previously been presented for an award at this, or any other, 
































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Finally,	 the	 research	 of	 Kegan	 and	 Lahey	 (2001)	 proposes	 that	 for	 changes	 in	 the	 individual	
































































































































































































































































































































































































































































































































































































	 TSA1	 TSA2	 TSA3	
Total	no.	of	SLE	days	available	in	scope	 263.1	 392.3	 95.4	

































2012-13	 1,983	 411	 53	 464	



























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Specialist leaders of education 
(SLE) 
 







This form is set out in two sections. Section 1 is completed by you, the applicant and 
section 2 is completed by your headteacher (referee). There is a 300 word limit for 
each answer. Once you have completed section 1, the form should be emailed to your 
headteacher to complete the reference section and submit the document on your 
behalf. This will complete the application process. 
 
It is strongly advised that applicants read the full SLE application guidance 
before completing their application.  
 
 
Headteacher reference  
 
It is important that headteachers endorse the applicant’s intention to apply for the role 
of an SLE. You are therefore required to provide a reference from your headteacher 
that supports your application and validates both your eligibility and capacity to perform 
the role. 
 
Once your headteacher has completed the reference section of this form, he or 
she will need to return the whole document using the instructions provided by 
the teaching school. Your application will not be fully submitted and therefore 
cannot be considered until this has been completed.  
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Section 1  






First name  
Role  
School  
School URN  




Teaching schools will use this information to contact you. 
 
Teaching School Alliance 
you wish to consider your 
application.  
(Teaching School to insert alliance name) 
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Eligibility criteria confirmation 
 
a) Do you hold a leadership role or responsibility within your school?   
 
Yes     No  
 
b) Please indicate how long you have been in this role. If less than two years, please 
provide details of your previous leadership role or responsibility. Please include the 














Please indicate the specialist area(s) that you wish to be designated for.  
Specialism Mark your specialism(s) with a cross (X) 
Length of time in role (this 
should be at least two years) 
Leadership and management 
Academies and academy 
transition 
  
Assessment   
Leadership of continuing 
professional development (CPD) 
  
School business management 
and financial management 
  
Leadership of curriculum   
Pupil achievement 
Art   
Closing the gap   
Drama   
Design and technology   
Early years   
English   
Geography   
History   
Information and communications 
technology (ICT) 
  
Maths   
Music    
Modern foreign languages (MfL)   










Please outline the significant impact of your contribution as a leader to supporting 
leaders in other schools or to your own school’s performance. Please detail the impact 
and demonstrate clear evidence of your outstanding practice within your area(s) of 




Phonics   
Physical Education (PE)   
Science   
Special educational needs (SEN)   
Support for most able pupils   
Religious Education (RE)   
Quality of teaching 
Initial teacher training (ITT) and 
newly qualified teacher (NQT) 
development 
  
Behaviour and safety 
Behaviour and discipline   
Attendance   
 
Word limit: 300 words 
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Word limit: 300 words 
 
Question 3  
 
Please provide examples of where you have worked sensitively and collaboratively with 
peer colleagues using coaching or facilitation skills to grow leadership capacity in 
others leading to sustainable improvements. 
 
 
Word limit: 300 words 
 
Question 4   
 
Please provide a clear example of a time when you have significantly challenged, 
collaborated, motivated and/or inspired your colleagues to establish new, innovative 
working practices. What was the impact? 
 
 




Please give excerpts from Ofsted reports if your practice has been cited there and/or 
performance results/outcomes you have been accountable for in your area of work 
have been commented on. Please reference clearly the Ofsted report(s) where these 
comments are made as these may be verified. 
 
 




Please provide any other information that demonstrates your expert knowledge in your 








If you are successful, you will be invited to a face-to-face assessment by the teaching 
school alliance you have selected. If you have any special requirements that they 






Reference (to be completed by the headteacher referee) 
 
SLEs are outstanding leaders, with at least two years’ experience and excellent 
knowledge in a particular field of expertise. They work to support individuals and 
teams in other schools by providing high-level coaching, mentoring and support, 
drawing on their knowledge and expertise in their specialist area.  
 
All applicants must meet the essential criteria to be accepted as an SLE. Each 
application is rigorously assessed against the eligibility criteria. We therefore ask 
referees to take this into account when making a decision to recommend an 





Confirmation of role  
School name  
Email address  
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How long have you known the 
applicant? 
 




1b. Does the applicant hold leadership responsibility within your school? 
 
Yes    No  
 
2. Please provide a supporting statement in the box below on how you consider 
the applicant meets the following criteria: 
 
• The applicant is an outstanding middle or senior leader with at least two years’ 
experience and excellent knowledge in a particular field of expertise. 
• The applicant has a successful track record supported by substantial evidence 
of impact of working effectively within his or her own school and/or across a 
group of schools, or working with a range of leaders within a single school. 
• The applicant has a commitment to outreach work and the capacity to 
undertake such work. 
• You support their application and the applicant can be released from school for 
a mutually agreed allocation of time. 
• The applicant understands what constitutes ‘outstanding’ in his or her field of 
expertise. 
• The applicant has an appreciation of how his or her specialism and skills can 
contribute to the wider school improvement agenda. 





3. Do you support this application and agree to the applicant being released 
from the school for a mutually agreed allocation of time? 
 
 Yes   No   
 
4. Please provide evidence to confirm that the applicant has supported a middle 
or senior leader or group of leaders from another school or academy. 
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Alternatively, please provide details demonstrated with colleagues from within 





5. Please tick a box below to indicate which statement matches your support for 
the applicant: 
 
a. I recommend this person unreservedly to undertake the role of an SLE 
  
 
b. I recommend this person for the role of SLE, but have some reservations 
  
 
c. I am unable to recommend this person for the role of SLE   
  
 




Thank you for taking the time to complete this form. If you have indicated that you 
have reservations in recommending or feel unable to recommend this applicant, 
the teaching school alliance may contact you to discuss the position. 
 
Please return this form to: 
 




The application will not be considered until this process has been 
completed.  
 
Should you need assistance, please contact the helpdesk on 0345 609 0009.  
 
In accordance with the Data Protection Act, the applicant you are providing a 
reference for has the right to view the reference, should he or she ask to do so. 
Please do not include any information that you would not be happy to discuss with 
the applicant as part of a professional conversation. 
 
If you have any queries regarding this application, please refer to the guidance for 
further help and support.  
 
• Guidance for applicants 
 












Phase	 	 	 Secondary,	11-18	




	 	 	 	 Cohort	1	=	5	 (May	2012)	
	 	 	 	 Cohort	2	=	8	 (Feb	2013)	
	 	 	 	 Cohort	3	=	0	 (Sep	2013)	








Phase	 	 	 Secondary,	11-18	






Phase	 	 	 Secondary,	11-18	




	 	 	 	 Cohort	1	=10	
	 	 	 	 Cohort	2	=	1	
	 	 	 	 Cohort	3	=	7	
	 	 	 	 Cohort	4	=	5	
Notable	features	 	 Local	Authority	and	its	Education	Improvement	Partnership	are	Strategic		
	 	 	 Members	of	TSA	













Phase	 	 	 Primary,	3-11	




	 	 	 	 Cohort	1	=	1	
	 	 	 	 Cohort	2	=	1	
	 	 	 	 Cohort	3	=	1	
	 	 	 	 Cohort	4	=	15	
Notable	features	 	 Alliance	members	include	1	school	in	USA	and	4	in	India,	and	UK	schools	up	
to		
	 	 	 365	miles’	distance	from	TS.	




Phase	 	 	 Primary	
Status	 	 	 Academy	
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2.4	Profile	of	Alliance	Members,	number	and	percentage	
TSA	 Primary	Phase	 Secondary	Phase	 Other	Schools		 Others	 Total	
1	 7	 37	 7	 37	 1	 5	 4	 21	 19	
2	 15	 43	 11	 30	 2	 6	 7	 20	 35	




TSA	 Primary	Phase	 Secondary	Phase	 Special	Schools	
Academy/FS	 LA	M/VA/C	 Academy/FS	 LA	M/VA/C	 Academy/FS	 LA	M/VA/C	
1	 4	 27	%	 3	 20	%	 7	 47	%	 0	 0	%	 0	 0	%		 1	 7	%	
2	 1	 4	%	 14	 50	%	 4	 14	%	 7	 25	%	 0	 0	%	 2	 4	%	



























1	 8	 53	 7	 47	 7	 47	 7	 47	 0	 0	 0	 0	
2	 6	 26	 1	 4	 16	 70	 14	 61	 1	 4	 1	 4	
3	 17	 94	 14	 78	 1	 6	 1	 6	 0	 0	 0	 0	
	
2.7	Characteristics	of	SLE	Interview	Participants	


























(the	 researcher).	 	 I	 understand	 that	 the	 purpose	 of	 this	 research	 study	 is	 to	 explore	 and	
identify	 factors	 which	 influence	 the	 brokering	 of	 SLEs,	 such	 as	 the	 characteristics	 of	 the	
teaching	 school	 and	 the	 SLEs,	 as	 well	 as	 the	 characteristics	 of	 client	 –	 or	 potential	 client	 –	
schools.		
I	understand	that	 I	will	be	providing	 information	through	a	single	 interview	in	which	I	will	be	
asked	questions	about	factors	affecting	the	brokering	of	SLEs,	such	as	practical,	geographical,	
financial	or	other	matters.	
I	 understand	 that	 I	 may	 decline	 to	 answer	 any	 questions	 and	 that	 I	 may	 withdraw	 my	
agreement	 to	participate	 at	 any	 time	during	 the	 interview	or	 for	up	 to	 seven	days	 after	 the	
completion	of	the	interview,	whichever	is	the	latest.		At	that	time,	I	know	that	I	may	indicate	
whether	 or	 not	 the	 data	 collected	 up	 to	 that	 point	 can	 be	 used	 in	 the	 study,	 and	 that	 any	
information	I	do	not	want	used	will	be	destroyed	immediately.	
I	 understand	 that	 the	 interview	 will	 be	 audio	 recorded,	 and	 this	 recording	 may	 later	 be	
transcribed.	 I	 understand	 that	 I	will	 have	 an	opportunity	 to	 comment	on	 the	written	 record	
once	it	has	been	produced.	I	understand	that	the	interview	data	will	be	handled	and	stored	in	
a	manner	which	ensures	that	only	the	researcher	can	identify	me	as	their	source.	I	understand	
that	 I	 am	being	offered	 confidentiality	 in	 any	written	 report	or	oral	presentation	 that	draws	
upon	data	 from	 this	 research	 study,	and	 that	none	of	my	comments,	opinions,	or	 responses	
will	be	attributed	to	me,	nor	to	any	other	person	discussed	in	the	interview.	I	understand	that	
the	researcher	will	do	everything	possible	to	ensure	that	my	identity,	or	that	of	the	institution	
for	 which	 I	 work,	 cannot	 be	 deduced	 by	 a	 reader;	 however,	 the	 geographical	 position	 of	 a	
school,	or	other	of	 its	characteristics,	could	possibly	result	 in	identification	of	the	school	and,	
by	extension,	its	staff.	
I	 understand	 that,	 upon	 completion	 of	 the	 MA	 thesis	 in	 Autumn	 2015,	 the	 raw	 primary	
interview	data	will	be	destroyed.		I	understand	that	this	research	study	has	been	reviewed	and	
received	ethics	approval	 following	the	procedures	of	 the	Department	of	Educational	Studies,	
University	 of	 York.	 	 In	 case	 of	 query	 I	 should	 contact,	 at	 The	 University	 of	 York,	 either	 the	
researcher’s	 supervisor,	 Dr	 Paul	 Wakeling,	 Department	 for	 Education	











• View of 2010-White Paper? Motivation for system leadership? Its potential, in general 
terms? 
• Views on organisation of TSA: successes? Challenges?  
• S2S Support systems/organisation- views? Views on restructuring of systems? 
• Successes and challenges of SLEs in S2S support? 
o TRENDS in specialism/gender/phase of support? 
o Brokering from/to a particular school?  
o Any schools reluctant/refused offers of support? 
• Which deployments have been free/chargeable? 
• How build on successes/overcome barriers to improve system? 
o Time? Capacity? Governance? Comms and marketing? 
• Other thoughts? 
 
 
4.2 Semi-structured Interview Schedule 2 
 
Used as a basis for interview with the Schools Commissioner: 
 
• View of 2010-White Paper? Motivation for system leadership?  
• Role of Schools Commissioner?  Where fit in politically and organizationally within 
DfE? Capacity to promote SCHOOL-TO-SCHOOL SUPPORT? 
• S2S support systems/organization?  Why are RSC regions different to those of NC? 
• Successes and challenges of SLEs in S2S support?  How can deliver on White Paper? 
• How build on successes/overcome barriers to improve system? 
o Time? Capacity? Governance? Comms and marketing? 
• Other thoughts? 
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Glossary		
	
‘Big	6’	 The	key	responsibilities	of	a	Teaching	School	:		
1. Continued	Professional	Development	(CPD);		
2. Initial	Teacher	Training	(ITT);		
3. School-to-school	support	(S2SS);	
4. Deployment	of	SLEs;	
5. Research	and	Development;		
6. Talent	Management	and	Leadership	Development.	
Broker	 Senior	leader	responsible	for	brokering	the	deployment	of	a	
Specialist	Leader	of	Education	to	support	a	client	school	
Broker1.1,	etc	 The	brokers	from	the	case	study	Teaching	School	Alliances	–	see	
Appendix	2	for	hierarchical	diagrams	
Client	school	 A	school	receiving	support	from	a	Teaching	School,	NLE,	LLE	or	SLE	
Designation	 Appointment	as	a	Teaching	School,	or	as	an	NLE,	SLE,	etc	
DfE	 Department	for	Education14		
Home	school	 The	school	by	which	a	Specialist	Leader	of	Education	is	employed,	
which	may	or	may	not	be	the	Teaching	School	
LLE	 Local	Leader	of	Education	
NC	 National	College	for	Teaching	and	Leadership15	
School		 For	ease	of	reference,	this	term	is	used	to	collectively	refer	to	all	
state	schools,	Free	Schools	and	Academies	
SLE	 Specialist	Leader	of	Education	
SLE1.1,	etc	 SLEs	who	participated	in	interviews	
S2SS	 School-to-school	support	
SCITT	 School-centred	Initial	Teacher	Training	
SISS	 Self-improving	school	system	
TS	 Teaching	School;	this	usually	forms	an	Alliance	with	other	schools	
TSA	 Teaching	School	Alliance	
TSA1,	TSA2,	TSA3	 The	three	TSAs	who	participated	as	case	studies	
TSC	 Teaching	Schools	Council	
		
																																								 																				
14	For	ease	of	reference,	this	acronym	is	used	to	represent	the	different	names	of	the	Government	Responsible	for	
Education	during	the	scope	of	policy	research	which	underpins	this	study:	
2001	–	2007	 Department	for	Education	and	Skills	(DfES)	
2007	–	2010	 Department	for	Children,	Schools	and	Families	(DCSF)	
2010	–	present	 Department	for	Education	(DfE)	
15	NC	is	used	as	an	acronym	both	for	the	National	College	for	Teaching	and	Leadership,	the	executive	agency	of	the	
Government	formed	in	April	2013	as	a	result	of	a	merge	with	the	Teacher	Training	Agency,	and	for	its	previous	
identity,	the	National	College	of	School	Leadership,	the	non-departmental	government	body	formed	in	2000.		In	
both	guides,	the	National	College	has	been	responsible	for	implementing	policies	pertaining	to	NLEs,	SLEs,	and	
Teaching	Schools,	as	well	as	talent	management	programmes	to	promote	the	growth	of	school	leaders	and	
Headteachers.	
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